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certain educators who should care for educate excep- 
tional children. One group alleges that exceptional children 
should educated special classes, while the other group 
maintains that exceptional children should educated the 
regular teacher the regular grades. 
Actually the education exceptional children not 
wholly the responsibility any one group teachers. All 


educators and teachers have exceptional children under their 
care. The special class teacher usually has the extreme types exceptional 
children—those that because their handicaps special abilities cannot 
educated properly the regular grades. The lack special equipment, the 
lack special skill the part the teacher, and the large classes found 
many schools make difficult adapt instruction the wide differences 
among individuals. The regular class teacher, the other hand, has many 
children that are not mentally defective but are dull; children that are not 
markedly visually handicapped but have some visual defect; children that 
are not completely deaf but have some degree impairment hearing; chil- 
dren that are not delinquent but have minor behavior 
dren that are not gifted, but still are quite bright; and children that are not 
crippled that they need special equipment, yet have minor physical handi- 
caps. other words the regular classroom teacher has her class not 
only so-called average children, but many that possess minor handicaps 
special abilities. teacher, therefore, some extent teacher 
exceptional children, and should utilize with some modifications the techniques 
employed educate the more extreme forms handicapped gifted children. 
encouraging note that many educators the field exceptional 
children are conscious the problems handicapped and gifted children 
the regular grades. For example the Michigan Conference the Education 
Exceptional Children, cooperation with the Michigan Society for Crippled 
Children and the State Department Public Instruction, has just published 
pamphlet entitled Helping the Exceptional Child the Regular Classroom. 
This noteworthy attempt the part special class teachers and educators 
help the regular teacher care for exceptional children her classroom. 
hoped that the future all special class teachers will not only responsible 
for the education children their classroom, but will take the added re- 
sponsibility contributing their knowledge and special skill the regular 
classroom teacher who has always had, and probably will always have, many 
minor forms exceptional children her classroom. 
SAMUEL 
State Teachers College 
Milwaukee, Wisconsin 
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Education for Strong America 


THERE could scarcely theme 
chosen for American Education Week 
more intimately related the educa- 
tion exceptional children than the 
one have before this year. 
chain stronger than its weakest link. 
There can strength and security 
for America unless there security for 
her weakest citizens—the weak 
body, the weak mind, the weak 
emotional stability. Nor, the other 
hand, can America strong unless 
there strength and devotion the 
part her ablest ones—those gifted 
intellect, human relations, the 
arts, who must give unselfishly their 
best the country they serve 
prosper. education for exceptional 
children adjusted their needs and 
capacities absolutely necessary 
correlate education, for all chil- 
dren, that shall make America strong. 

what extent the concept spe- 
cial education has grown familiar 
many us, but may well re- 
view few the outstanding develop- 
ments that have occurred during the 


Elise Martens 


past years and that have had their 
part contributing strong Amer- 
ica. review accomplishments, how- 
ever, without critically examining their 
shortcomings appraising our own re- 
lationship them would scarcely 
the part wisdom. Achievements ful- 
fill their ultimate purpose only they 
lead greater achievements. every 
teacher, supervisor, and administrator, 
therefore, comes the challenge 
analyze his own program the light 
those characteristics that make for 
national strength. These are graphical- 
expressed the daily topics pro- 
posed for American Education Week 
and constitute the basis for searching 
questions that all may well ask 
ourselves. But first let look the 
record. 


THE GROWING SIGNIFICANCE 
SPECIAL EDUCATION 


ENROLLMENTS—In the two decades 
from 1920 1940 the total enrollment 
all public elementary and secondary 
schools increased approximately per 


Martens, Pu. D., senior specialist the education exceptional chil- 


dren, United States Office Education, Washington, Her fields specialization 
were education and psychology. She received her bachelor arts and master arts 
degrees from the University California, Berkeley, and her doctorate from Stanford 
Previous her coming Washington 1930 she held several prominent 
education positions California. 

Dr. Martens has made large number contributions the field education for 
exceptional children, number which have appeared United States Government 
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this field. the present time she chairman the committee education and training 
the American Association Mental Deficiency and chairman the committee pre- 
paring the current issue the Review Educational Research that being devoted 
the education exceptional children and minority groups. This magazine pub- 
lished the American Educational Research Association. 


Among the other organizations with which Dr. Martens affiliated are included the 
National Society for Crippled Children, the National Committee for Mental Hygiene, Phi 
Beta Lambda Theta, and the International Council for Exceptional Children. 
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cent. During the same period time, 
while accurate figures for 1920 are not 
available, safe say that enroll- 
ments special day schools and classes 
for exceptional children have increased 
some 500 per cent. strongly has 
special education for exceptional chil- 
dren entrenched itself the American 
scheme education that has not only 
notably enlarged its field operation 
elementary schools, but has also 
found its way into the secondary 
schools the country. 1940 more 
than 20,000 the approximately 400,- 
000 pupils receiving the benefits spe- 
cial education facilities were enrolled 
junior and senior high schools. 
There contention here that spe- 
cial schools and classes are the only 
medium for handling serious devia- 
tions among children, for during the 
past two decades there has likewise 
been continuously increasing em- 
phasis upon special adjustments for 
individual differences among pupils 
the regular grades. other words, 
“special education” need 
synonymous with “special schools and 
classes.” But the phenomenal increase 
special groups for the most serious 
deviates, for whom 
justment can not under existing school 
organization made regular classes, 
demonstrates how potent contribu- 
tion special education for exceptional 
children has made American educa- 
great fact has 
more 


tion whole. 
that contribution been 
than one educator 
pointed out that the best there so- 
called “general” education has grown 
out the concept “special” educa- 
tion. What they mean, course, 
that the types adjustment found ab- 
solutely necessary for serious deviates 
have also been found good for minor 
variations. All education that cares for 
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individual differences form spe- 
cial education. the other hand, 
may also said that special education 
but application exceptional 
cases the best there general 
educational principles. Regardless 
which cause and which effect, 
have witnessed evolution during the 
past years that has brought educa- 
tional adaptions for exceptional chil- 
dren into the very foreground at- 
tention. 

recognizing the development that 
has taken place day schools, one 
must not overlook the corresponding 
progress made residential schools. 
While there has been such marked 
growth enrollment, residential in- 
stitutions for the deaf, the blind, and 
other handicapped groups have stead- 
ily strengthened their educational pro- 
grams. More them each year are 
being recognized integral parts 
the state’s educational system. Work- 
ing side side with the day schools 
the state, they constitute one the 
mutually complementary educational 
agencies committed the best possible 
education for handicapped children. 

evid- 
ence special education’s contribution 
strong America lies the increas- 
ing interest state authorities spon- 
soring legislative program behalf 
adequate educational provisions for 
the handicapped. “Safeguarding school 
support” one the topics offered for 
consideration during American Edu- 
cation Week. This number 
states represents field very active 
service and effective results the in- 
terest exceptional children. One 
school superintendent put this way 
his state legislators who were re- 
luctant make available the extra 
sums needed for handicapped children: 
have two sons. One them 
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sturdy. has never had sick day 
his life. The other has had many 
health problems and several hospital 
experiences. One course treatment 
for him cost $4,000. Was re- 
fuse pay because the other boy 
didn’t demand much care and ex- 
penditure?” intelligent legislature 
saw the point and appropriated what 
was needed initiate state-wide por- 
gram for the education exceptional 
children. 

1920 there were some states 
granting supplementary state aid lo- 
cal school districts for this purpose. 
the close legislative sessions 1941 
this number had doubled. least 
half dozen other states have the past 
two years given legislative recognition 
the problem requiring provisions 
made local school districts, 
but yet without the financial ap- 
propriation that would 
operation possible. Implicit such 
legislation the initial step toward 
completely functioning state program. 

another 
significant development has been the 
growth state supervisory services 
special education. the state pays to- 
ward the operation special phase 
its educational system, may expect 
that the services performed shall 
efficiently rendered and that stimulat- 
ing supervisory program will help ma- 
terially this end. 1920 there were 
state supervisors special educa- 
tion. 1941 there are states 
which one more persons have been 
designated for this function. re- 
sult this increase state supervisory 
personnel, there was formally organ- 
ized 1941 the National Conference 
State Directors and Supervisors Spe- 
cial Education, which scheduled 
meet annually consider problems 
state supervision and administration. 


these 
outstanding marks progress, not 
strange that the need should felt for 
better preparation teachers deal 
with exceptional problems among their 
pupils. 1920 opportunities for such 
preparation existed only few in- 
stitutions which were pioneering the 
field. 1937, there were 101 general 
teacher-training institutions that in- 
cluded their offerings specialized 
curricula courses the education 
exceptional children. Moreover, 
have witnessed 1940 the dedication 
the first complete building unit 
teacher-training institution created for 
and devoted the education excep- 
tional children, namely, the Horace 
Rackham School Special Educa- 
tion the Michigan State Normal Col- 
lege, Ypsilanti. The impetus thus giv- 
the better preparation all 
teachers through the speciatized prepar- 
ation teachers exceptional chil- 
dren has been noteworthy one. 

PUBLICATIONS AND SERVICE AGENCIES 
—Accompanying all these develop- 
ments and acting perhaps both cause 
and effect have been the contributions 
writers, research workers, and 
organizations. The past five years have 
seen the release larger number 
significant books every aspect 
special education than probably any 
previous period equal length. Peri- 
odical material has likewise been pro- 
lific. And voluntary organizations de- 
voted the interest one another 
group exceptional children have 
all times been unceasing their ef- 
forts promote the program. Without 
the services such voluntary agencies 
much the growth special educa- 
tion would not have been possible. 
Without the valuable contributions 
numerous authors—teachers and super- 
visors would have missed the stimulat- 
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ing help that comes from record 
successful experience. both authors 
and service organizations, special edu- 
cation owes debt gratitude. 


SOME SEARCHING QUESTIONS 


Those engaged special education 
for exceptional children may well 
proud the achievements that have 
just been noted and others that have 
been equally significant. Yet one 
can escape responsibility for search- 
ing our own experience and evaluating 
our own contribution the total pro- 
gram. education for strong Amer- 
ica reality, because every 
teacher, supervisor, and administrator 
helps make so. Let for few 
moments look the daily 
selected for the week and make them 
the basis for critical appraisal our 
own work wherever our place serv- 
ice is—in the classroom, school ad- 
ministration, the supervisory field. 
Regardless the types children 
serve, the questions proposed are ap- 
plicable the situation which 
find ourselves. They constitute check 
list that may challenge our serious 
thought and honest inquiry. 

“SEEKING 
defines the term “order” (1) 
society persons united some com- 
mon rule obligation honorary dis- 
tinction”; (2) “regular arrangement; 
any methodical established succes- 
sion harmonious relation.” 
speak orderly household, or- 
derly classroom, orderly society. 

the little world class- 
room—my school—my supervisory field 
—an orderly place the sense that 
comprises group people united 
common purpose and harmonious re- 
lationship? 

Does each member the group 
—pupils, teachers, supervisors—have 
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equal opportunity grow, de- 
velop, participate? 

Does each accept responsibility 
for task well done and for con- 
tribution the happiness the whole? 

Does the group guard against the 
infringement any one member upon 
the rights others? against the usurpa- 
tion attention anyone? against 
the relegation anyone the realm 
failure and despair? 

national and world order keeping 
own “house” order—mind, body, 
and spirit? 

This everyday task special educa- 
tion, all education, obvious 
and implicit the total program 
that little needs said about it. Yet 
much, still needs done 
about it. 

distress among those with whom 
work and for whose progress carry 
responsibility? 

appreciate the importance 
preventive measures? And 
exert every influence bring about 
program physical examinations 
aimed prevention serious diffi- 
culties? 

take measures for seeing 
that remediable physical defects are 
given attention? 

Does 
supervisory program—build for whole- 
some living among all whom con- 


much 


classroom—school— 


cerns? 

emphasize again and again 
the importance physical fitness 
attribute good American citizenship? 

“STRENGTHENING 


morale can come only 


result morale. Turning 
again Webster, find that “morale” 
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pendent upon such moral mental fac- 
tors zeal, spirit, hope, confidence.” 

own mental health—at high level? 

those pupils—teachers—supervisors— 
that look for guidance? 

other people—pupils, teachers, 
supervisors—through bringing them 
face face with experiences which 
they can achieve and conquer? 

classroom—school—super- 
visory program—marked zeal, 
animation, and hopefulness spirit 
that reflected those that work with 
me? 

make the curriculum alive 
with experiences that will help in- 
still loyalty and devotion our na- 
tional democracy? 


Economic WELL-BEING” 
—This logical outcome what has 
gone before. orderly educational 
program, physical fitness, and morale 
will themselves much for the im- 
provement economic well-being. But 
there must the program sound, 
practical element occupational prep- 
aration. 

tivities are open the type chil- 
dren for whom responsible? 

seeking contacts with guid- 
ance workers and community leaders 
connected with such occupations, 
order open the way for future place- 
ment pupils? 

Does the curriculum offer prac- 
type that will helpful pupils 
future placement? 

handicapped pupils approaching 
reaching employable age receive assist- 


ance and guidance from the state voca- 
tional rehabilitation service? 

for defense training and employment 
are? And use them the interest 
the pupils that can serve their coun- 
try this way? 

“SAFEGUARDING 
Obviously none the objectives spe- 
cial education can reached without 
adequate support the special edu- 
cation program—a financial support 
suitable provisions for all the children, 
not only for the middle per cent. 

county-—state—appreciate the need 
extra expenditure educating excep- 
tional children? 

the authorities city— 
county—state—provide for meeting the 
necessary excess costs both day and 
residential schools? 

teacher-training institutions 
the state support the maintenance 
courses needed teachers excep- 
tional children? 

Does the city—county—state— 
support efficient supervisory serv- 
ice that keeps the program functioning 
high level? 

help secure public sup- 
port for the program bringing the 
needs exceptional children the at- 
tention community service organiza- 
tions and leading citizens? 


“LEARNING THE Ways 
and are committed with unswerving 
loyalty the principles democracy, 
our attention challenged this topic, 
especially this time national 
emergency. 

classroom—school—super- 
visory field—a place where democracy 
not only talked about, but experi- 
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enced through mutual sharing re- 
sponsibilities and benefits? 

consider myself guide and 
counselor the group rather than 
bear out words? 

make the program one 
which every member the group has 
voice and free express his opin- 
ion? 

Does the curriculum provide ex- 
periences living democracy the 
level which the pupil is? 

Are own personal convictions 
marked unfaltering belief and 
allegiance the ideals democratic 
society? 

“ENRICHING 
special education has succeeded, 
will show its results the home. “En- 
riching family life” the climax 
American Education Week, for the 
nurture the home there lies strength 
for the nation. place for each mem- 
ber the family and each one happy 
his place, contributing what can 
the wholesome life and contentment 
the household—this can achieved 
only the background there 


education that has minimized incom- 
petence and challenged capacities and 
interests. 

family life and its pre-eminent con- 
tribution national life? 

supervisory incom- 
pence and challenge capacities and in- 
terests that prepare for home-making? 

the boys and girls acquire 
while classroom school those 
specific knowledges, skills, 
tudes that make for successful home 
life? 

make contacts with the 
homes pupils, get acquainted with 
their parents, gain their understanding 
and confidence, and guide where guid- 
ance needed and desired? 

the leisure time pupils way that 
they can apply the family life? 

have looked the record—and 
have looked ourselves. May the 
result both make proud and keep 
humble—as redouble our efforts 
educating for strong America. 


Making Desirable Citizens the Feebleminded 


Mental defectives are persons limited mental capacity. 


The tragedy that they 


are incapable progressing beyond their native endowment and yet often appear much 
like normal people early childhood, but for mental deficiency, defined law, there 


cure. 


They are mentally defective because they are cerebrally imperfect. So- 


ciety and frequently school authorities have attempted ignore this type child. 
They are abnormally susceptible suggestion, often have feelings inferiority and 
many are unduly protected their families. They will always immature children, but 


they desire like others the same physical age. 


When understood and carefully 


taught work, they take pride their achievement and develop painstaking care 


motononous occupations. 


Few crave excitement and guarded from vicious characters 


will follow instructions explicitly and settle down contented, well ordered, habituated 


existence. 


simple environment away from the complexity the modern city. 


fact, the majority would lead comparatively useful lives placed 


Dr. Fernald the 


Massachusetts Home for the Feebleminded stated that some the finest characters 
had ever known had been feebleminded individuals. 
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Mental Health the Special Classes 


ALKS and mental 
health and the all-round personality 
growth the school child tend 
inspirational, exhortatory, and vague. 
ing physician and psychiatrist that 
visualize any health program seek- 
ing out first the causes ill health 
and eliminating 
fore going provide 


regimen that will make 


normal degree health 


even better. Possibly that 


why seems fruitless 
hear teachers’ groups 
devoting hours discussion 
such questions as, “How 
can measure the emo- 
tional and social growth 
our pupils?” “How does 
the curriculum grade 
promote the physical, men- 
tal, moral, emotional, and social growth 
the children?” These are, 
sure, excellent questions and very im- 
portant, but there simply are not any 
answers them yet. Our knowledge 
about growth too scanty and the 
things can measure, such physical 
size and mental age, not seem 
able influence much. Objectives 
mental health will approximated 


GOLLING STUDIO 
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more nearly pay attention what 
have already been proved health 
hazards school children, than 
waste effort obscure and ill-defined 
problems. 


SPECIAL-CLASS HAZARDS 
MENTAL HEALTH 


What, then, the 
hazards mental health 
that exist the special 
dren? can name four that 
have come attention 
studying the personality 
breakdowns children. 

First there the stig- 
that arises from 
the acknowledged and veri- 
fied fact 
weakness the child. 
say acknowledged and 
verified because complete segregation 
subnormal group has the effect 
calling attention the retardation. 
used think was pretty clever 
diagnosing deficiency ordinary life 
situation contact, but after had 
maid our home fer three months 
without suspecting less than 
90, self-confidence dropped. Even 


Public Schools. Among other positions that has held included that school 
psychologist the Bureau Child Guidance the New York City schools. 

His preparation was received the University Minnesota, where 
received his bachelor arts and doctor medicine degrees; and the University 
Colorado, Denver, and Johns Hopkins University, Baltimore, Maryland, where did 


postgraduate study psychiatry. 


Dr. Challman fellow the American Orthopsychiatric Association and member 
the American Psychiatric Association and the American Medical Association. 

The accompanying article has been condensed from paper read the author before 
the last New York meeting the Department Special Education the National Edu- 


cation Association. 
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the classroom appears very 
difficult, with few exceptions, say 
who belongs the class for retarded 
children and who does not. However, 
place child complete segregation 
does stigmatize and verify the lack 
mental ability and this acts mental 
hazard many ways with which the 
reader well familiar. 

The second hazard should mention 
the practice selecting children 
for retarded classes only after they 
have had long repeated failures both 
daily work and the time pro- 
motion. One state tests children for 
admission special classes only when 
they are three years retarded grade 
placement. force child fail 
promotion three six times, ad- 
dition the daily humiliations 
work that too difficult, most 
glaring violation mental health prin- 
ciples. There better way for the 
school promote delinquency than 
through such negligence and mistaken 
judgment. Such experiences this 
before referral into class 
make doubly difficult and sometimes 
impossible task for the teacher re- 
tarded children effort edu- 
cate. The natural interests and in- 


clinations the child have been 


warped away from anything that can 
happen classroom that im- 
possible interest him and more 
accomplished than force can achieve. 
Here again such dire effects have 
been dwelling not become ap- 
parent all children any more than 
all children exposed tuberculosis 
sicken and die. All know about 
personality development, however, 
points clearly the unwisdom, from 
the mental health point view, pro- 
crastinating placing children into 
their proper group school organiza- 
tion. 
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The third hazard wish mention 
that arising out distinguishing 
marks that are applied only children 
retarded classes. many school 
systems they are given grade classi- 
ing and hence sore point with them that 
they have legitimate answer when 
stranger acquaintance asks them 
what grade they are in. This lack 
recognized academic status has the ef- 
fect depriving them the protec- 
tive coloring they would have they 
were the regular grades, and also 
makes appear their none-too-gifted 
parents that they are making prog- 
ress school because they are not 
promoted. How many times have you 
heard, “They don’t learn ’em nothin’ 
them special classes?” What the 
effect this attitude the pupil’s 
receptivity the education that of- 
fered him? 

Another distinguishing mark found 
the tendency use different kind 
report card the classes for re- 
tarded children. some instances 
report card all sent home. This 
offers fertile subject for teasing and 
tantalizing brothers sisters that 
have escaped the retarded class 
however narrow margin, and serves 
make the pupil dissatisfied with his 
school placement—hence unhappy and 
inefficient. Parents this group 
usually not like either. Many 
the departments for special edu- 
cation that use their report 
card forms feel that they have 
commendably advanced that par- 
ticular. not wish appear de- 
fend the report cards that are used 


most our school systems today. From 


mental health point view, they are 
indefensibly crude, but present 
that the class for the retarded child 
not the proper place for innovations 
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this nature. There need here for suf- 
ficient protective coloring prevent 
the retarded child from being more 
readily distinguishable defective 
than will after leaving school. 

Sometimes distinguishing character- 
istics arise from the different names 
used designate subject matter divi- 
sions, from the size the child com- 
population, and from the old state-in- 
stitution loom the special classroom, 
and infinitum. Whatever 
serves point out these children 
different, respect desirable 
quantity intelligence, serves jeo- 
pardize diminish their chances for 
mental health. The tendency find 
everywhere for people cover dis- 
tinguishing marks that are considered 
undesirable mere evidence 
weakness. pattern made neces- 
sary for most factors arising 
out group living arrangements. 

The fourth mental health hazard 
have noted connection with special 
classes for the retarded the traumatic 
way which children are introduced 
into the class. How many times day 
does happen this country that some 
child told not smart enough 
the regular grades and must 
into ungraded special room. 
implied actually stated many in- 
stances that the child not worthy 
place with normal children. Special 
class presented the child and his 
parent convenience the school 
and not opportunity for the child. 
must into special class because 
not good enough for the regular 
grades. With this type presentation, 
why should not parents and child feel 
humiliated, persecuted, unappreciated, 
and resentful? definite and powerful 
force has been applied thereby break 
down the child’s mental 


utterly needless that such presenta- 
tion should made. There much 
less justification for than that the 
child deliberately exposed 
measles. 

All these hazardous conditions 
have mentioned have insidious, de- 
layed, and nonspecific effect the per- 
sonality. Before they result actual 
recognizable loss mental health they 
must work cooperation with other 
unhealthful experiences that the child 
has had. However, unlike many 
physical diseases, where you either 
have you not, mental diseases 
are largely quantitative. ques- 
tion what assets and liabilities there 
are the personality, how much effi- 
ciency the individual can muster for 
task and how much satisfaction can 
get from life way consistent with 
the satisfaction others. These are 
the telling points mental health and 
are not dramatically related the 
causes as, for example, the outbreak 
the rash five days after child has been 
contact with scarlet fever case. 


REMEDY FOR HAZARD CAUSED 
SEGREGATION 


What can done avoid di- 
minish the stigmatization that veri- 
fied and pointed out boldly complete 
segregation? think, can agree 
that the principle segregation bad 
and yet recognize that the variety 
educational experience offered the 
regular grades too limited for the ex- 
tremes variation children, will 
find ourselves forced some form 
compromise. the first place isolation 


retarded classes can modified 


calling them the same name the 
other special classes. understand that 
parents and children have very little 
School 500 Manhattan since 
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special school for both the exceptional- 
bright and the exceptionally 
the term special some other non- 
descript name given all classes that 
vary from the usual pattern, some feel- 
ing segregation can avoided. 

Next, isolation can diminished 
the special class children attend 
school the same building that the 
other children use and are scheduled 
take whatever subjects they can with 
the regular group. Such things are 
music, art, gymnasium, manual train- 
ing, activity programs various types, 
sewing, cooking, trips, class plays, and 
the like lend themselves particularly 
such transfers. The temporary over- 
loading the regular classroom should 
compensated for sending regular 
class pupils with coaching problems 
into the special class. The children 
the regular grades need special 
tutoring and the children the special 
class need the freedom from isolation. 
Teachers may not like have children 
coming and leaving the classroom 
all times the day, but this pro- 
gram for better pupil mental health and 
you can not better anything without 
changing something, even though the 
change may difficult. 

Special class children will less 
segregated their classroom de- 
veloped partially into center for 
remedial work. With the special back- 
ground psychology that most teach- 
ers subnormal children 
should not difficult for them add, 
their professional equipment, tech- 
niques remedial reading and diag- 
nostic studies arithmetic failures. 

Special classes should, course, 
found all junior and senior high 
schools that children beyond the 
elementary-school age will not have 
remain behind. This simple change 
has many far-reaching effects the 
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promotion mental health and edu- 
cational goals, and would relative- 
easy work out school adminis- 
tration. 


REMEDY FOR HAZARD CAUSED 
LATE SELECTION 


much for compromises cut down 
isolation. Now, our next point was 
that the methods selecting children 
for special classes are faulty. think 
all can agree that the earlier child 
recognized needing special in- 
struction school work the better 
will for him. accomplish early 
recognition should recommend that 
all children given Stanford-Binet 
Individual Mental Tests before, at, 
entrance the first grade. For the 
selection the extremes intelli- 
gence the age five six, group 
tests are too unreliable. They are 
more suitable for ages 12, but still 
not good individual tests. There 
are two ways accomplishing the in- 
dividual testing all children the 
beginning school. One employ 
psychometrician for each 1200 ad- 
missions your first grade each year. 
The other employ competent 
clinical psychologist train each 
kindergarten first grade teacher 
administer the test her own pupils. 
Given sufficient and close training and 
supervision the testing selected 
teachers accurate the testing 
trained psychologist—as the find- 
ings Minneapolis show after three 
years such program. 

Universal testing not only helps 
selection special class candidates but 
also picks out those that are probably 
not yet ready start reading, helps 
locate those from whom superior work 
should expected, and forth. Con- 
sequently, mental health promoted 
variety ways such program. 
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The individual intelligence test results 
will provide sufficiently reliable basis 
for strongly suspecting the need for 
special class placement some chil- 
dren. These children can then tried 
out regular school work. child 
fails the practical test well the 
Binet test, then should con- 
sidered candidate for special class and 
given the physical and social investiga- 
tions that might bring light factors, 
simulating mental retardation, that 
may remedied which another 
form treatment indicated. 

Some children will clearly in- 
adequate both the test and their 
kindergarten performance that trial 
the regular curriculum not neces- 
sary. The simple addition social and 
physical investigations mark them 
needing special class instruction. These 
young children, then, six seven 
perhaps the most eight years age, 
are already tried, tested, and investi- 
gated, and found need special class 
work. Where there special class 
within walking where 
transportation available, the transfer 
can made immediately. There 
nothing gained waiting, and 
much lost. 


REMEDY FOR THE HAZARD CAUSED 
DISTINCTIVE FEATURES 


The third mental health hazard that 
have noted special classes that 
distinctive features tend prejudice 
parents and children against the good 
work that being done there. The dis- 
tinctive feature usually assumed 
further mark inferiority even 
though may real educational ad- 
vance. avoid this seems 
necessary give children special 
classes ‘regular class ratings according 
chronological age. Thus year old 
might regular grades 4A-1, 


4A-2, 4A-3, 4A-4, but the special 
class should 4A-S 4A-5. 
Also report cards similar those used 
the rest the school are best, 
opinion, for special class children, even 
though they not allow satisfactory 
reporting the newer forms might al- 
low. Children should graded ac- 
cording the success they have 
working their own ability. these 
practices lead misunderstanding 
the part the parents, simply explain 
what you are doing and why. not 
comparative way working, and the 
reasons for avoiding comparisons and 
competition should explained the 
parent. 


REMEDY FOR HAZARD CAUSED 
TRAUMATIC INDUCTION 


This brings the discussion 
fourth and last point—the improve- 
ment the ways children are intro- 
duced special classes. The highest 
goal would get the child into the 
class without force and with under- 
standing and acceptance the parent 
his need for the special work. the 
parents can not understand and accept 
the need, then still wise place 
the child the class provided they 
have real resistance the idea. 
However, not think well for 
the mental health the child, unless 
exceptional conditions prevail, force 
him into the special class against the 
parents’ will. 

idea interview with par- 
ent concerning placement his child 
educational experience for the par- 
ent. should win the parents’ co-oper- 
ation the venture and help him 
see more clearly the limitations and as- 
sets the his individual 
needs. discussing this interview 
with you useless, believe, stay 
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general principles. Let give you 
something little less restricted than 
the report actual interview but 
something nearly specific. 

When has been decided that the 
child should into the special class, 
the person that talk the par- 
ent about should ask the parent 
come the school office definite 
time. One-half hour should set 
aside that other things will not inter- 
fere. The interview should con- 
achieved, and the parent should 
brought back the subject quickly 
possible conversation goes into 
foreign fields. The interviewer should 
begin with some justifiable praise the 
child eliminate the defensive atti- 
tude the parent likely have, but 
then rather quickly state that 
you are concerned with the propriety 
the education his child getting and 
wonder whether you can give him some 
help. Ask immediately before you are 
drawn make specific complaints 
about the child, the parent has been 
satisfied with school progress. Get all 
the complaints and explanations that 
the parent will give this point and 
fix your memory the things you can 
use agree with later on. Ply the 
with specific questions about 
learning infancy and early childhood 
—age talking, walking, bowel and 
bladder control, and the like. pos- 
sible get the parent express the idea 
that the child slow developing. 
this, you might have ask how this 
child compares learning with his 
siblings that will bring the statement 
recognition slowness that you 
want. The point here that you are 
much better terms with parent 
has told you that his child slow 
than you have told him. 

the parent sees failings the 
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child point out what you have noticed 
and question what this means 
future educational requirements. 


the parent still refuses see the child’s 


failings, praise the child where justified 
and terminate the interview ex- 
pressing the hope that the child will 
progress faster will not need 
fall behind the friends his own grade. 
Let the parent know that you are con- 
cerned see that every child gets the 
best education your school can give. 
Your willingness let the parent 
without raising the subject special 
class placement (because you not 
have the parent’s complaints base 
on) will make future dealings easier 
with the parent and will help build 
his confidence you. The job the 
school called upon this point 
make sure that the parent better 
realizes the extent which the child 
failing. The child’s work may sent 
home, preferably mail, and the par- 
ent should invited see the child 
class. The thing that most parents 
lack sufficient opportunity for com- 
paring their dull child with others 
his own age. 

When the parent has been able ex- 
press some recognition the child’s 
retardation, accept any explanation 
may wish give save face, and 
agree with his observations about the 
child’s specialized needs. the parent 
should ask any time whether you 
consider the child feeble-minded 
subnormal, not answer the af- 
firmative, because these terms may 
mean something much more serious 
the parent than they mean you. An- 
swer such question restating the 
complaints the parent that come 
nearest describing the child 
really is. 

Ask the parent this point what 
would like have you for the child 


JOURNAL EXCEPTIONAL CHILDREN 


help him. The parent may say that 
the child would all right the 
teacher spent more time with him. The 
answer that that her class large 
and the time she can give him, there- 
fore, limited. Point out that smaller 
class would meet this need. The par- 
say what the child needs because 
will generally request just the things 
special class has offer. When the 
parent has said all can this point 
the time for the clincher has come and 
you can reply this effect think 
know what you mean. agree with 
you. should smaller class 
where can get the individual atten- 
tion that needs. have such 
class taught Miss Jones. have 
given her small load that she can 
devote more time individual pupils. 
There does not happen place 
that class right now—so many more 
children need than have room for 
your boy right in. should have 
more these special classes but they 
are expensive. costs two three 
times much educate child there 
the larger class. They are really 
more like private schools many re- 
spects. course, shall want 
keep him with his own classmates for 
many subjects can profitably 
take with them.” During this talk you 
should rise and walk toward the door, 
your purpose has been accomplished. 
Better let the parent think over what 
has been said and come back without 
cussed. Close the interview invit- 
ing him visit the special class and 
call you again any time ques- 
tions arise his the mother’s mind. 

The principles involved this inter- 
view are that you have lead the parent 
see and express the need for special 


education and you have allowed him 
say what circumstances school 
will provide the best opportunity for 
his child. This education for him 
and better results may expected 
from the child than parents are an- 
tagonistic something they not un- 
derstand. Nothing was said during the 
interview about the mental test. Ap- 
parent reliance these results 
very weak position take inter- 
view this sort. Most parents not 
have the confidence the results in- 
telligence tests that school people have 
and best leave that subject out 
the consideration. The question 
what can expected the child 
later years too difficult answer and 
should left for time determine. 
the present situation being cared 
for properly, there nothing 
gained blasting what hopes the par- 
ent may cling for the future. The 
best way convince parents the 
limitations their children let 
them work out the plan for his im- 
provement. that plan does not work 
out they had expected they will 
convinced the limitations time. 
Most people can not convinced 
argument logic something they 
not want and are not ready hear. 


OPPORTUNITIES FOR MENTAL HEALTH 
SPECIAL CLASS ARE GOOD 


The opportunity for promoting men- 
tal health the special 
greater than any other place the 
school system. When 
regular grades are approached with 
suggestions what they may 
attain mental health goals, they are 
likely say “But can not that with 
children the room.” The 
special classes have many 
children. Teachers there need not fee! 
pushed over-reaching and impos- 
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sible goals. your child can not during several years regular class 
prepared for high school diploma 

college degree even job com- 
petition with the more capable, you can 
worker than now have. Failing 
that, you may try keep him from 
getting into jail mental hospital. 
may little better prepared for 
parenthood than his parents were. 
Modest goals like these are possible for 
teachers special classes—character 
goals. You will find more time for 
these positive aspects when you are 
relieved the necessity doing 
remedial job nourishing the child’s 
self-estimate back normal more mental health for the special class 


after the buffeting has been taking 


Children special classes tend 
come from the homes that are most im- 
poverished all senses the word. 
long this so, the school has 
more important position than the 
case most brighter children because 
the poorer homes can little 
their own educational job. Relatively 
your educaton the child more im- 
portant and you may actually represent 
the only socially constructive influence 


the child’s life. Therefore—on 


Education for Eternal Truths for Dynamic World 


for the schools and colleges continue transmit from generation generation the 
religious and classical culture the western world. There now common faith, 
common body principle, common body knowledge, common moral and in- 
tellectual discipline. Yet the graduates our modern schools are expected form 
civilized community. When one realizes that they have common culture, 
astounding that they have common purpose? have established system edu- 
cation which insist that while everyone must educated, yet there nothing 
particular that educated man must know. 

the Key Reporter 


Man has never entirely got over his surprise finding himself here. has never en- 
tirely made his mind whether figure tableau for which blue print some- 
where exists, whether adventurer expedition where one can exactly 
sure what lies around the next The stretch road upon which all are 
now different from anything men have ever been faced with before. There are cer- 
tain analogies which can found with the past, but the road different. mere 
knowledge the past will create what needed the must adjust 
ourselves new stretch road. must revise our theories education order 
catch with history. 

the Educational Record 


Participation Needed the Life Republic 


“The scholar the republic” must more than noie the strength and 
weakness his society. This not time for appreciation. time for participation. 
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Protection the Crippled Child 
from Avoidable Strain School 


interested the education 
crippled children the special class 
school are sometimes confused 
the usual factors that result from the 
child’s handicap, and find difficult 
estimate their influence him 
individual and pupil. 

For this reason in- 
teresting consider some 
the strains that the 
crippled child 
may experience result 
his orthopedic handicap, 
and determine, possi- 
ble, the part that his school 
program may play caus- 
ing relieving them. 

For the sake clarity 
shall assume that the 
child question least 
average his mentality; 
that his orthopedic improvement as- 
lar attention from orthopedic phy- 
special public school, and that 
past the acute stages his illness 
orthopedic injury, and, therefore, 
longer sick child pain. 

There are three basic strains 
which the crippled pupil may, because 
his handicap, liable; the first two 
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are referable more his physical sit- 
uation, the last associated with his 
social-emotional development. 

The most obvious these 
may term purely mechanical lim- 
itation. necessitates extra effort 
perform more less routine bodily 
movements with 
some part which has suf- 
fered orthopedic injury. 

find this drag present 
because the loss 
strength certain muscles 
infantile paralysis, 
the disturbed motor con- 
trol that follows birth in- 
jury, the limited joint 
action post arthritic 
tubercular joint infection, 
the neural adjustments 
necessary train left 
hand the skills previously done 
the injured right hand, and var- 
iety other orthopedic injuries that 
may throw the body out alignment 
interfere with its proper use. 

Now this extra effort loss ef- 
ficiency, course, varies greatly dif- 
ferent conditions but present 
some degree almost every orthope- 
dic injury anyone that has ever 
worn temporary finger splint can 
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member the International Council for Exceptional Children and last year was presi- 
dent the Newark chapter that organization. 


NOVEMBER 194 


u 
g 


PROTECTION THE CRIPPLED CHILD FROM AVOIDABLE STRAIN SCHOOL 


testify. does not however make all 
motion distasteful painful the 
child many people believe. 
fact and this extremely important 
—if the school program kept within 
the child’s physical limits, quite 
possible for him never really 
discouraged this particular aspect 
his handicap. inclined ig- 
nore its awkwardness and inconven- 
ience the school can provide ways 
and means which can the 
things wants do. His wheel chair 
will provide legs for him temporarily, 
and similar adjustments can made 
throughout the school day other 
mechanical difficulties that his handi- 
cap may impose. 


The second type strain the sys- 
temic health drain, which must 
guarded against certain kinds or- 
thopedic disease. find this tendency 
ill health not much infantile 
paralysis, amputations, Erbs disease, 
other conditions that limit the 
child mechanically but which are 
over with from general health view- 
point once the acute illness injury 
past but rather those that are 
liable bring systemic bacteria 
such bone osteomyelitis, tubercular 
joints, arthritis, and forth. find 
sometimes, too, the child that has 
had birth injury that interferes with 
smooth breathing control, thereby ag- 
gravating any respiratory infection, and 
the case severe scoliosis that 
upsets circulatory, breathing, and di- 
gestive processes its deforming ef- 
fect the whole trunk. This kind 
strain often shows itself first fail- 
ure gain weight steadily, the 
actual loss weight over given per- 
iod time. 


Now the special school can, course, 
great deal reduce both these 
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physical strains, which may may 
not appear the same child. 

Unnecessary mechanical strain, 
such, may prevented through reg- 
ular inspection the doctor, braces 
and other apparatus, with recommen- 
dations for any changes that will im- 
prove the support and increase the 
child’s Crutches several inches 
too short which the handle too 
low are examples wasteful mechan- 
ics, the thigh brace far out- 
grown that the child has 
his hand against his thigh get the 
needed support. correctly adjusted 
desk and seat are other factors ef- 
ficient mechanical protection. 


The school routine equally effec- 
tive protecting the health reserve 
the child liable the systemic type 
strain. must made healthy 
that his orthopedic weakness does not 
have chance break through, and 
this can done only protecting 
him all ways from possible strain. 
Provision for extra rest during the 
school day; generous lunch noon; 
extra milk, cod liver oil, and forth, 
necessary; and play period de- 
signed give the child satisfaction and 
pleasure without injury may make the 
difference between continued good 
health that resists the infection, and 
recurring breakdown that 
mately prove fatal. 


Our third strain that the social- 
emotional reaction the handicap. 
Here are, indeed, getting into deep 
water because are dealing with 
something that quite outside the ex- 
perience the average educator, some- 
thing difficult measure best, and 
usually complicated many factors 
that not easy determine just 
what handicap does play 
the whole picture. One example will 
illustrate. 
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The child question eleven 
years old. attractive, pleasant 
child except when the question den- 
tal care comes up, and then seized 
with panic that bids fair hold off 
this kind treatment for some time 
come. This boy has mild orthopedic 
injury the right shoulder which in- 
terferes with the use that hand 
enough that has become left- 
handed though presumably right-hand- 
originally. also has moderate 
hearing defect either ear. talks 
with great difficulty, having severe 
stammering speech. His father 
shows this speech defect but much 
lesser degree. cap all this boy 
lives home where both parents, 
with the best intentions the world, 
treat him with inconsistent laxity 
that makes him quite master all sit- 
uations which there may conflict. 
would take psychological Houdini 
pick out any single major influence 
this situation, but careful observa- 
tion trained workers seems point 
the home influence the worst of- 
fender the case. The speech and the 
behavior manifestations are probably 
surface expressions very deep- 
seated instability, only distantly con- 
nected with the orthopedic handicap 

important that understand 
something the many disturbing in- 
fluences that may work our 
pupil special school. 


appearance. This means that always 
those that meet him are impressed 
his handicap before they can get 
know the child back it. addition 
much misunderstanding, such the 
idea that all crippled children are men- 
tally backward, has become associated 
with being crippled that the child must 
constantly battle against the feeling 
others often even his own family 
that cannot normal other 
ways because not normal physi- 
cally. 

Now may all agree that this 
pretty big load for any child carry 
and could rightly expect him 
completely downed it, but exper- 
ience with these children over long 
period does not bear out this threat. 
Instead gives very definite hope. 
They somehow tend normal and 
many them maintain surprisingly 
stable personalities spite (or per- 
haps because) their difficulties. 


The special school can play im- 
portant part fostering and developing 
personnel that trained under- 
stand the child’s situation, and that 
equipped meet his needs. Other- 
wise may deserve the common 
criticism that overprotects the handi- 
capped child, prevents him from learn- 
ing live with others, and drives him 
deeper emotional sense into his 
own disability. Actually can help 
him develop the independence that 
needs for living with others and 


have already stated, the crip- 
frequently proves the best agent 


pled child usually has mechanical 
for preparing him for the useful and so- 

his ability the things other cially active life that all wish for him. 
addition subject most the used longer than necessary the 
usual stresses growing up, and child’s physical need. 
school experience. Also his handicap One the most important ways 
constantly advertises itself his dif- which the special school can help the 
ferent way moving his unusual child sense 
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that allowing offering him the 
chance himself, without prejudice 
because his handicap. Almost no- 
where else his whole life will 
likely have this particular advan- 
tage. Here may find for the first 
time that his behavior, attitudes, ac- 
tions have results for which alone 
responsible. will learn for him- 
self what means liked, dis- 
liked. 

Coupled with this freedom per- 
sonal sense the additional factor that 
the special school opportunities 
should forthcoming for making 
something it. Here ever the 
place where activities and interests 
may fitted the child’s own possi- 
bilities that may really some- 
thing physically, mentally, socially, 
—and see the results his own efforts. 
Moreover enjoys the actual com- 
panionship and competition other 
children similiarly limited, and this 
itself important social experience. 
The value the school recreation per- 
iod socializing factor usually 
appreciated but not everyone knows 
what means lonely home child 
with general activity. 


One the serious aspects emo- 
tional strain associated with ortho- 
pedic handicap lies the child’s own 
sensitiveness his social difference 
from others. Causes this are ob- 
vious, starting with parental concern, 
continuing with the tactless reactions 
friends and relatives who usually 
take upon themselves comment 
audibly about the child’s handicap 
his presence, and furthered the un- 
believably heartless behavior people 
whom the child meets upon the street. 
not unusual for mother with 
moderately crippled child for ex- 
ample, one with slight limp 
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stopped many ten times one af- 
ternoon’s shopping tour city store, 
people that talk (or would al- 
lowed to) about the child’s handicap. 
Many these interrupters are well 
meaning, many more have axe 
grind, some are just crackpots, but 
takes something within child himself 
withstand this invasion his per- 
sonal rights. This something can 
certain extent helped get the 
school designed for his care. rea- 
lization that there more him than 
his handicap, and that although the 
handicap must allowed for and un- 
derstood, not something which 


The question the best attitude 
taken toward handicap the in- 
dividual and his family open dis- 
cussion. There are those that believe 
the best way live with disability 
this kind ignore and ex- 
pect others the same. find this 
attitude parents that are deeply 
distressed the condition their 
child that they cannot bear admit— 
even themselves—that the child 
different. their hope preserve 
surface appearance that all well 
their family. Sometimes too, the men- 
tally superior child will resort 
attitude toward everything physical, 
including measures necessary his 
own improvement, that stamps such 
things beneath his notice. Also there 
are educators that become interested 
the academic and cultural possibili- 
ties handicapped children that they 
are inclined think hopeless 
job combat the physical disability, 
and believe better focus all effort 
development the child’s mental 
attributes. 


Now this let-it-alone policy would 
excellent worked, but when ex- 
amine its results honestly, find that 
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does not. Sooner later friends get 
tired playing make believe and leave 
the individual alone. The possible im- 
provement activity that depends up- 
cooperation and acceptance the 
handicap does not take place and the 
individual finds himself truly crippled 
socially and physically. 

Without assuming other than obser- 
vation and teaching experience with 
crippled children basis for dif- 
ferent opinion, would seem that the 
only way open wholesome and 
practical way living for them lies 
acceptance the handicap (and its 


limitations) for what worth, but 
his implies cooperation in, 


more. 
everything that will improve and 


frankness when necessary talk 


about it. The child and his family have 
nothing lose such policy. 
has faced the worst admitting the 
handicap and open all the pos- 
sibilities social and physical improve- 
ment that acceptance provides. 

The special school has certain ad- 
vantages medium through which 
the child may given some help 
developing habits thought and atti- 
tudes toward his handicap, which will 
tend make him more independent 
it. can also, through well-planned 
orthopedic physical education program 
realiy increase his physical indepen- 
dence, for know that almost all 
these children can improve the ac- 
tivity limitation, which the 
worst part the orthopedic injury. 

the school and its effect the child’s 
social-emotional development that 
shall devote the last part our discus- 
sion. 

Schools will vary considerably the 
type and extent the orthopedic pro- 
gram offered, but for our purposes here 
may consider that its facilities will 


allow for some simple form heat 
treatment, massage, muscle training. 
gait (walking) training, and posture 
work also practice needed every- 
day skills such stairclimbing, and 
forth. addition supervised play will 
available each child will ex- 
tra rest, milk, correct seating adjust- 
ment, matron care for the bathroom, 
and the like. Not every child will use 
every facility. The protective type 
care—rest, milk, and careful play per- 
iod—are needed chiefly those hav- 
ing bone infection and recent opera- 
tions, while the massage, muscle train- 
ing, and practical activities will 
more useful children having had 
infantile paralysis, 
juries, and similar disabling diseases 
and injuries. 

obvious, from the viewpoint 
the child’s sensitiveness his handi- 
cap, that everyday commonsense 
used the work the exercise room, 
will very soon get used the idea 
sharing his disability with others. 
There something about the friendly 
give and take this work, the interest 
other children each other’s pro- 
gram, the understanding teachers that 
their training are alert the child’s 
difficulties. They are sometimes able 
help him get along better with them. 
which may provide real emotional re- 
lease the child that has been bottled 
with his handicap and his family 
during his preschool years. Sometimes 
cannot even talk his parents 
bout his handicap without some expres- 
sion their part that makes him feel 
dangerous subject bring up. 
can hardly exaggerate the amount 
emotional pressure that may some- 
times mount behind situations this 
kind. Dr. Letitia Raubicheck gives 
classic example this kind the 
young man college age that had 
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hair lip that had never been mentioned 
his parents his presence and that 
supposed horrible curse upon 
them all, until understanding doc- 
tor his college spoke him about 
it, explained it, and was able effect 
extremely good operative result 
for him. 

The extent which the orthopedic 
program affects the pupil’s social and 
emotional growth depends, course, 
upon how administered. Results 
this kind must planned for even 
more carefully than ordinary teach- 
ing because many instances they 
are the result rather intangible fac- 
tors such teacher-pupil relationship 
and room atmosphere well the ac- 
tual giving information. 

There are, however, several ways 
which the physical education teacher 
can keep practical lookout for the 
child’s emotional well-being his or- 
thopedic program progresses, 


One way being sure that she 
does not ask more physical skills 
him, and the courage necessary per- 
form them, than given stage 
his training able give. This means 
that careful progression that includes 
emotional and social status well 
present and possible physical strengths 
must observed the physical edu- 
cation work. Above all means that 
the child must protected from fright 
nervousness all times, which re- 
quires not only technical skill the 
part the instructor but also good 
deal patience and imagination. Who, 
for example, would ever guess that 
seven-year-old girl had never been left 
alone room for one minute her 
preschool years (she entered school 
seven), that ten-year-old boy with 
trunk involvement from infantile pa- 
ralysis had never turned over bed 
without help? These examples will give 
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idea how dependent the child 
may his home environment and 
how carefully the instructor must feel 
his way preserve and devel- 
the child’s physical independence 
without fright strain. 


good orthopedics insure the 
child’s physical security through teach- 
ing him new skills, and equally 
good psychology provide him with 
accompanying mental security. 

those that think child better 
direct untruth when asks for infor- 
mation about his handicap, may 
said that nothing leaves him truly 
helpless and insecure let down 
deception from some one whom 
trusts fair with him. course, 
this does not mean that one can tact- 
less those. situations where very 
little hope improvement can ex- 
pected, but does mean that the child 
can given such information 
wants and needs, kindly, understand- 
ingly, and with emphasis the hope- 
ful aspects his condition. Most 
these children special schools can and 
improve, and much the sting 
the handicap prevented when plans 
can made advance for the man- 
agement any given situation. 
hospital operation one these un- 
known experiences and children often 
dread because they know little 
simple explanation before the child 
goes, what likely take place, 
and why, lends sense rather than panic 
his experiences meets them, 
thereby many instances lessening 
the nervous shock. regard opera- 
tions, too, much disappointment may 
avoided the orthopedic teacher 
can interpret the doctor’s remarks 
the child that may understand 
exactly what the operation will 
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for him the way repair im- 
provement. not unusual hear 
doctor say “An operation will make 
that foot all when what 
means that will hold the foot from 
further deformity stiffen that 
gives good walking base. the 
listening child, however, really 
means all right—perfect—and 
for serious shock his hopes are not 
realized. 

One the most important aims 


the orthopedic-physical-education pro- 
gram develop every physical pos- 
sibility that the child possesses and 
make this improved strength and skill 
useful him his everyday living. 
If, does this, can protect him 
from unnecessary emotional bruising 
and develop him social indepen- 
dence, may judge that has con- 
tributed its best toward the all-round 
development its crippled girls and 
boys. 


Old Sight Saving Device Now Advocated for Normal Children 


diagonal seating plan instituted the Glassboro Teachers College President 
Edgar Bunce has brought increased lighting efficiency the college without any ex- 
penditure money and with minimum effort and time expenditure. 

brief, the arrangement consists merely arranging the seats the college 
diagonal fashion instead the customary vertical horizontal lines. 

means standard illumination meter, Mr. John Sangree the College Science 
Department, measured the light lumens received each study these re- 
veals once the fact that every desk receives more than the minimum amount light 
under the diagonal plan, although almost half were insufficiently before the 
seating was adjusted. 

The minimum lumens required for effective study received less than 
percent the desks many school rooms when seats are placed the coventional way. 
addition the eyestrain suffered those pupils who receive insufficient light, many 
the desks are subjected glare bright days, which causes much discomfort and 


loss efficiency deficient amount light. 
New Jersey Educational Review. 


Hungry Children 


“Three million the 9,000,000 undernourished children the United States got 
least one square meal day through school lunches last year,” says official bulletin. 
“This year, with the large number surplus foods available schools through state 
welfare agencies, estimated that 6,000,000 children will reached.” 

Future historians may cite peculiar feature our present-day culture the fact 
that our system surplus food distribution was not created meet the needs chil- 
dren, but boost farm prices. There was time when American statesmen argued 
seriously against the proposal for free school system. 

Maybe after while shall cease regard hungry children useful for market 
control and begin think them future citizens. Then the notion may percolate that 
better slogan than “No Child Without Christmas!” would be, “Let Child 
Hungry School!” If, incidentally, this results better farm prices, one should object. 

Detroit News 


Inadequate Feeding 


The average cost provisions mental hospitals the United States cents 
cents meal was necessary supply adequate menu. From this would appear 
that the diets many our state institutions supply the lowest level subsistence toler- 


ated community. 
Journal Home Economics, February 1941 


NOVEMBER 


Moto-Kinaesthetic Training 
for Children with Speech Handicaps 
Sara Stinchfield 


PEECH defects, major and minor, 
occur roughly among one million 
our school population. Including severe 
types such are found hard-of- 
hearing, spastic, and backward child- 
ren, amounts more nearly four 
million, according recent investi- 
gators. 

Europe the treatment 
has been largely medico- 
educational problem. 
this country speech correc- 
tion has always been re- 
garded chiefly educa- 
tional problem. 


the background and theor- 
ies the teachers. Recent- 
hospital centers, child 
guidance clinics, 
vate public 
schools have become increasingly inter- 
ested the fourfold aspects the prob- 
lem, thereby, including—in addition 
the educational—the medical, physio- 


Methods i 
have varied according 


Sara Stinchfield 


logical, psychological 
Sometimes seems exclusively one 
these fields; again may border 
all them and exceedingly com- 
plex. 
University speech clinics have been 
chiefly concerned with student ad- 
ult problems. The public 
schools have been obliged 


deal with large numbers 


there little time for in- 
dividual conferences when 


one dealing with great 


numbers cases. 


the hospital, the child 


guidance clinic, and the 
private schools, one more 
fortunately situated, 
cause possible se- 
lect cases, limit enrollment, and 
give each child individual assistance. 
When dealing with special handicaps 
reading, writing, spelling, 


STINCHFIELD, Pu. D., lecturer, University College, University Southern 
California; psychologist, Pasadena Polytechnic Elementary and Junior High School; and 


director the speech clinic, Orthopaedic Hospital, Los Angeles, California. 


She also 


associated with the Hill-Young School Speech, Los Angeles, the capacity re- 


search worker and speech consultant. 


She received her bachelor arts degree education from the University Pittsburgh; 
her master arts degree speech correction and psychology from the University Iowa; 
and her doctorate psychology and speech pathology, anatomy, and physiology from the 


University Wisconsin. 


Among the professional organizations with which she affiliated are included the 
American Speech Correction Association which she was recently president; the Na- 
tional Association Teachers Speech for whose publication, the Quarterly Journal 
Speech, she associate editor; and Psi.Chi National Psychological Fraternity. 

Dr. Stinchfield the author Speech Disorders, Psychology Speech, Speech 
Pathology, and co-author Children With Delayed and Defective Speech and Termin- 


ology Dealing With Defective Speech. 


The accompanying article from paper read the author before the fourth annual 
conference the American Association for Applied Psychology. 
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speech, most educators agree that in- 
dividual work often solves the prob- 
lem that cannot adequately dealt 
with group. 


For some years the writer has 
working upon the problem the pre- 
school speech defective child, recogniz- 
ing the importance beginning work 
with such children the early pre- 
school years, while the speech muscul- 
ature plastic, habits not too firmly 
established, speech mannerism not too 
deeply rooted, and while the eager, re- 
ceptive mind the child most fa- 
vorable therapy. this end, the 
writer undertook studies connection 
with the Hill-Young School Speech 
Los Angeles, for children the pre- 
school age early school years, 
which was serving observation 
school for students speech and psy- 
chology the University Southern 
California. The director the school, 
Edna Hill-Young, was desirous hav- 
ing her school investigated, order 
establish the thesis that there 
moto-kinaesthetic method for develop- 
ing speech children that 
learn the usual audito-visual ap- 
proach. The results our studies have 
been described elsewhere, and will 
only briefly summarize them here. 


First, had anticipated that medi- 
cal reports and physical examinations 
might help locate the chief causal 
factors for speech defects young 
children. found, however, that 
these were usually negative, aside from 
few cases possible birth injury 
encephalitis. 


Second, mental tests were given 
three matched nursery school groups, 
including two outside schools, de- 
termine whether mental deficiency 
retardation might closely related 
the speech defects found among our 


subjects. Again found negative re- 
sults. The respective median IQ’s 
all three groups, speech defectives and 
superior speech cases, were within the 
range for normal, average intelligence. 


Third, gave speech and audiometer 
tests equated groups from the three 
schools, and these some surprises 
resulted. found follow-up tests 
the Stanford-Binet, old and new 
forms, that some children that had 
originally received indeterminate 
IQ, poor score, often advanced sur- 
prisingly, following speech training and 
the development normal verbaliza- 
tion. Frequently was necessary 
re-classify child that had previously 
been considered feeble-minded dull- 
normal. The IQ’s over period seven 
years have sometimes advanced not 
only fifteen twenty points single 
year but occasionally much fifty 
sixty. Apparently, the constancy 
the IQ, which seems hold for the av- 
erage run school children, does not 
hold when are dealing with special- 
handicapped children having speech, 
reading, writing, and spelling, arith- 
metic disabilities. These are closely 
interrelated and all language compo- 
nents often need considered 
any adequate treatment the speech 
defective child school age. The 
younger children were given either 
the Kuhlman tests the Gessell Baby 
Tests, and addition either some 
the Merrill-Palmer series some the 
Arthur Revision the Pintner Patter- 
son Scale. The performance tests often 
yielded higher than the Stan- 
ford-Binet the Kuhlman. Also 
some surprisingly high scores were 
obtained Goodenough Drawing. The 
results the motor performance tests 
indicated that favorable results 
might obtained using moto- 
kinaesthetic speech method, since 
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these children were often superior 
the motor side. 


Audiometer tests were given all 
children then residence and two 
outside nursery school matched 
groups. The audiograms showed that 
most the speech defectives made 
poorer score than the children with 
normal speech. Instead the antici- 
pated curves, however, which 
had expected find drop the 
lower end the scale for low frequen- 
the higher end the scale high 
frequencies, perceptive deafness, 
found mixed curve, recently de- 
scribed Jones and Knudsen, 
which the most defective sounds were 
those ranging from about 512 6000 
cycles per second, whereas the child 
often heard higher and lower frequen- 
cies not included speech, clearer 
than these more 
sounds. Auditory acuity was reduced 
about thirty per cent 
the entire range speech sounds. This 
might called defect perception, 
conditioning caused the child hav- 
ing turned against speech stimuli 
void the necessity for trying talk, 
and had thereby become insensitive 
them. 

Studies from schools for the blind 
indicate that blind subjects are slower 
walking and talking than seeing 
children. child reduced both 
visual and auditory perception 
acuity, seems that logically the 
motor pathways must directly stim- 
ulated, secure satisfactory progress 
expression. 


Experiments speech-readiness 
the Hill-Young school, 
from the tenth month the twenty- 
fourth, indicate that some children ac- 
quire speech much more readily when 
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the visual and auditory pathways are 
supplemented definite motor leads. 
Motor and kinaesthetic stimulation and 
imagery are better established when 
the teacher trainer directs the 
speech musculature the child that 
beginning explore and seek 
the correct formation sounds oral 
mechanism and larynx. Help the 
right time often the Open Sesame 
normal speech development. seems 
represent simpler and perhaps 
more primitive level than visual and 
auditory Our studies over 
period years, working under 
Rockefeller grant for teacher training 
and research, have shown that normal 
intelligence often developed chil- 
dren that have been previously diag- 
nosed feeble-minded very back- 
ward. This gives hope many dis- 
couraged parents children with de- 
layed defective speech. 


seems that learning through 
the visual and auditory channels, 
more highly abstract concept 
speech the young child. pro- 
bable that using direct motor path- 
ways, and establishing the feel the 
muscles they learn respond 
rect speech patterns, more con- 
crete, and certainly quicker and 
surer type learning. The old trial- 
and-error methods have allowed the 
child explore without help di- 
rection and often acquire entirely 
wrong speech patterns that persisted 
for life. 


Too often has been said physi- 
cians, “Let him alone, and will out- 
grow it.” Too long have depended 
upon the distance-receptors eye 
and ear, and too little upon the natural 
method learning-by-doing. di- 
recting the speech movements 
save time and effort and eliminate 
errors the outset learning talk. 
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The directing speech movements 
adult takes into consideration four 
factors not ordinarily considered 
previous work the psychology 
speech development, books 
phonetics, work with the hard- 
of-hearing. Most these have been ex- 
clusively auditory visual. direct- 
ing the speech the child there 
first, the place movement, seeing 
that the child starts with the right lo- 
cation for the speech sound; for in- 
stance, not substituting 
tongue for back-of-tongue sound 
saying “tat” Second, 
there the form movement: this in- 
cludes the formation lips, tongue. 
movements soft palate, use the 
teeth, and forth, and may in- 
dicated pressure the teacher’s 
hand certain parts the speech 
mechanism. Third, there the direct- 
ing movements the teacher, 
that the child learns the proper se- 
quence sounds word, blending 
the first consonant and vowel together 
sounds. would wrong for child 
learn, for instance, say c-a-t, when 
want him say ca-t, blending the 
vowel with the first and final conson- 
ant normal speech. Fourth, the 
amount pressure used directing 
these movements, shows the child the 
difference between voiced sound like 
and voiceless sound like Fifth, 
the timing the movement must 
such that the word comes without de- 
lay and without undue speed; hesita- 
tion rapid cluttered speech may eas- 
ily lead stuttering the child al- 
lowed repeat prolong sounds 
unduly. Finally, the technique must 
well learned the teacher that 
the movements are exact, skillful, and 
direct. Many child can sense the word 
merely from the directed movements, 


without hearing all. becomes 
literally muscle reader instead 
lip reader, but must read his own 
muscles, well those the trainer. 


Direction the adult helps the child 
feel, recognize, and recall the 
correct movements through kinaesthe- 
sis. This new thing speech learn- 
ing, and find helps greatly the 
treatment aphasics spastic 
speech cases. The child senses per- 
fect pattern and immediately executes 
through his own feelings the move- 
ments they occur. This strengthens 
his memory for correct movements, 
making those become dominant over 
the defective patterns wrongly ac- 
quired. Active thinking associations 
are built around the movements, 
and these are blended into single 
learning process which 
child voluntarily reproduce the word 
sound whole when any portion 
the needed stimulus occurs. 

This training may best given 
child between the fifteenth and the 
twenty-fourth month, children longer 
delayed often turn against all speech 
stimuli. Resistance must then over- 
come before speech work will suc- 
cessful. five years often too 
late make for early delay 
speech development. have seen 
cases which children have been 
wrongly classified feeble-minded 
and have even been placed institu- 
tions, when early speech training might 
have led least average develop- 
ment, 

Mrs. Young, principal the Hill- 
Young School and originator this 
method, has made important contri- 
bution the psychology and physiol- 
ogy speech development has 
given cues not only the de- 
velopment speech cases de- 
layed verbalization, but she has dem- 
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Chicago 


onstrated also that the normal child, 
beginning talk, may trained 
from the outset, that speech inaccur- 
acies are eliminated they and 
these cases all her subjects have 
been precocious language develop- 
ment and natural fluent speech. The 
implications are obvious. should 
begin speech correction early age, 
and especially during the preschool 
years, before wrong habits become too 
difficult eliminate. When the child 


shows speech readiness around the 
twelfth eighteenth month, not la- 
ter than the fifteenth eighteenth 
month where speech develop- 
ment delayed, should begin this 
process direction, gain the most 
satisfactory results. five years age 
may too late make for the 
delayed development and retardation 


deprivation. 
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New BASIC READERS 
For Every Child 
the beginner who finds hard settle down 


school because wants a-doing 

the handicapped child who’s had too little doing 
his pre-school years 

the youngsters for whom symbols are difficult 

the small story-lover who keeps begging for more 


all are finding new opportunities for happy and suc- 
cessful reading experiences through Dr. Gray’s New 
Basic Reading Program 


NEW BASIC READERS 


Curriculum Foundation Series 
Ready for all three primary grades 


SCOTT, FORESMAN 


AND COMPANY 


Dallas New York 


“GET ACQUAINTED” OFFER 
Let send you, without charge, 
some sample sticks LARGE Alpha 
(white) and LARGE Alphasite (yellow 
tinted) Sight-Saving Chalk. like 
these comfortable feeling, 
dustless sticks. They make broader, 
bolder marks; are fast replacing con- 


‘ventional size chalks regular well 


special classrooms. 
WEBER COSTELLO COMPANY 
Manufacturers 


Chicago Heights Illinois 
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School Sickness 


One the most troublesome prob- 
lems the child who will not attend 
school. not refer the truancy 
the runaway the adolescent; 
that story itself. refer rather 
the child who cannot enter the school 
building sometimes even leave home 
without becoming ill. use force 
only makes matters much worse and 
the child may become violently ill. The 
symptoms this illness are those 
anxiety: palpitation the heart, pallor 
flushing, rapid and shallow breath- 
ing, breaking into perspiration, nausea, 
vomiting, weeping, and forth. Some- 
times you are inclined think the 
child putting on, but you have 
ever seen such illness, you may change 
your mind that. 


This phenomenon may occur all 
ages, but most frequent early 
Sometimes the cause 
relatively simple, g., the fear and 
trembling and screaming little 
kindergarten girl one day when school 
time came around. When traced down, 
turned out that the day before she 
had seen and heard the man principal 
scarcely concealed the fact; she was en- 
tered neighboring school with 
attractive and warm-hearted young 
lady principal, and the trouble dis- 
appeared forthwith. But usually the 
cause much more complex and often 
impossible discover. Psychoanalysis 
has shown that certain unconscious 
fears and wishes are active pro- 
ducing the conscious anxiety symptoms 
when the effort made leave the 
house and Only detailed 


Freudian analysis would uncover these 
procedure too long and ex- 
pensive. experience, these con- 
ditions seem transient phases 
the course adolescent development, 
often with sexual connotation. Tem- 
porary medical exclusion, with home 
teacher, usually permits the uncon- 
scious conflicts readjust themselves 
and the child later becomes anxious 
return school. thorough physical 
and endocrine checkup should done 
because indicated treatment seems 
hasten recovery. 

The important thing make 
sympathetic effort find the causes 
this baffling behavior. Brusque sup- 
pression defeats its purpose that 
may fix the patterns and cause addi- 
tional trauma and thus prolong the 
difficulty. 

Health News, The Los Angeles City 

School District, June 1940 

Reported The Journal School 
Health 


Among the Chapters 


BATTLE CREEK EXPANDS 
SUMMER PROGRAM 

The Battle Creek Chapter the Inter- 
national Council for Exceptional Chil- 
dren writes this with the thought that 
their friends may interested re- 
port the type work that was car- 
ried out that city during the past 
summer. 

The summer session the Ann 
Kellogg School began June with 
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enrollment children. There were 
orthopedic children, blind chil- 
dren, deaf children, and cardiac 
cases, all selected from 
regular enrollment. Mrs. Georgia 
Rothberg was health counselor and di- 
rector; Mrs. Amelia Hines, orthopedic 
teacher; Miss Betty Murphy, physio- 
therapist; Miss Jeanette Maris, teacher 
the blind, and Miss Velma Sauvain 
was teacher the deaf. The children 
were transported bus from their 
homes. School opened 8:00 
and continued until one o’clock. 

were fortunate having, also, 
student occupational therapy fur- 
nished the Kalamazoo State Hos- 
pital. Her daily transportation from 
Kalamazoo Battle Creek was fur- 
nished the Calhoun County Society 
for Crippled Children. All the 
dren participated the therapy work, 
which included basket making, weav- 
ing, and forth. This work was very 
useful carrying out types exercise 
for orthopedic children and creating 
interest making useful things dur- 
ing their leisure time. Part each 
child’s day was spent doing academic 
work with grade teacher. 

Most the children enjoyed swim- 
ming several days week. The swim- 
ming program was supervised 
new and valuable experience for our 
blind and deaf children, they derived 
great benefit from the use the pool. 
For the orthopedic children, the pool 
was used part their routine treat- 
ments addition their physiotherapy 
treatments. 

tried include many new ex- 
periences for the children, including 
visit the Kellogg Company, and one 
morning spent large farm where 
the children saw horses, mules, sheep, 
cattle, pigs, and other farm animals, 
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Special School Directory 


BELLEVUE SCHOOL 

private boarding school for excep- 
tional children. Homelike atmosphere. 
Healthful climate. Delightful out 
door work. Separate school building. 
Individual diagnostic teaching. Cor- 
rection speech difficulties stressed. 
Virginia. 

Leah Knoche, Director, Hollins, Va. 


THE MARY POGUE SCHOOL 
for 
Exceptional Boys and Girls 
39th year 

Instruction adapted child’s needs 
Manual Training. Occupational Thera- 
Speech Training. Physical Educa- 
tion. 


HOME ENVIRONMENT 


Separate building for boys, girls 
Near Chicago 
CATALOG 
Geneva Road, Wheaton, 


and where they saw farm equipment 
operation. Through the courtesy 
Mr. Ralph Sullivan the Milk Pro- 
ducers Company, their ponies were 
brought the school for the children 
ride. The ponies were very gentle, 
and the blind children were able 
feel their hoofs and manes, which was 
new experience for them. 

Rest periods were arranged for chil- 
dren needing extra rest (such the 
and recent-polio cases). The 
rest-rooms were supervised 
worker. 

Some the older children enjoyed 
planning the lunches and going the 
store buy supplies, and also pre- 
paring cookies and cakes. 

had many visitors during the 
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summer session, who were very much 
interested the program. There were 
groups from Mexico and the South 
American countries, the local Rotary 
Club, the Calhoun Society for Crippled 
Children, and teachers 
cities who were visiting Battle Creek. 

With the help our maintenance 
men, constructed several specially- 
designed tables and chairs for the use 
some severe cerebral palsy cases. 
These were great aid helping them 
sit table and added their com- 
fort doing their work. 

The children enjoyed and profited 
attending the summer session. 
evident that beneficial provide 
the atypical child with longer school 
term, thereby furnishing continuity 
treatments and school work. 

The session ended August 

LESTER 
Corresponding Secretary 


WINONA, MINNESOTA 
FORMS CHAPTER 

Teachers the special education de- 
partment the Winona public schools 
have formed chapter the Inter- 
national Council for Exceptional Chil- 
dren. 

capped children prompted the organiza- 
tion the local chapter,” said Miss 
Ruth Hardt, teacher the sight-saving 
department, and president the 
Winona Chapter. “One our primary 
aims the development program 
inform educators, parents, and the 
general public the need for classes 
for exceptional children; demon- 
strate what may accomplished with 
children such classes, and how the 
instruction differs from that regular 
classrooms.” 

News Correspondent 


New Publications 


NEEDS THE INDIVIDUAL 
(Nineteenth Yearbook), 500 pp., 
1940, Department Elementary School 
Principals, 1201 Sixteenth Street, W., 
Washington, C., Paper, $2.00. 

For all interested elementary educa- 
tion. 


Dorothy 
Ketcham, 412 pp., 1940, Edwards Brothers, 
Incorporated, Ann Arbor, Michigan, Paper, 
Illustrated, $1.50. 

Intended for social workers. 


PERSONALITY AND PROBLEMS ADJUSTMENT, 
Kimball Young, 868 pp., 1940, Crofts 
and Company, Union Square, West, New 
York City, $4.25. 

reference book mental hygiene and 
genetic psychology. 


Sarety Commission Safety 
Education the American Association 
School Administrators, 544 pp., 1940, Ameri- 
can Association School Adminisirators, 
1201 Sixteenth Street, W., Washington, 
C., Cloth, Illustrated, $2.00. 


WHOLESOME LIVING THE ELE- 
MENTARY Alma Dobbs, 304 pp., 
1940, Barnes and Company, West 
44th Street, New York City, Cloth, 
trated, $2.50. 

For teachers health. 


Dates Remember 


AMERICAN ASSOCIATION ScHOOL ADMINIS- 
TRATORS—San Francisco, California—Febru- 
ary 21-26, 1942 


available from National Education Associa- 
tion, 1201 Sixteenth Street, W., Wash- 
ington, 9-15, 1941 


AMERICAN VOCATIONAL ASSOCIATION, INCORPOR- 
ATED—Boston, Massachusetts December 


10-13, 1941 


Fairmont Hotel, San Francisco, California— 
February 17-21, 1942 


COUNCIL FOR THE SOCIAL STUDIES— 
Claypool Indianapolis, Indiana— 
November 20-22, 1941 


NATIONAL VOCATIONAL GUIDANCE ASSOCIATION 
—San Francisco, California February 
18-20, 1942 


NOVEMBER 
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DISTRICT COLUMBIA 


Washington, Chapter 
PRESIDENT, Alice Jewell 
PRESIDENT, Sara Martz 
SECRETARY, Gertrude Jewell 
TREASURER, Joseph Lerner 


GEORGIA 
Atlanta Chapter 
PRESIDENT, Ruth Spiller 
Martha Persons 
CORRESPONDING SECRETARY, Daviddi 
RECORDING SECRETARIES, Mary 
Pearl Bennett 


Hutcheson 


HAWAII 


Hawaii Chapter 


PRESIDENT, Colin Herrick 
PRESIDENT, Marcella Lacy 
Tate Robinson 

SURER, Sam Palme 


ILLINOIS 


Chicago Special Teachers Club 


Rockford Chapter 
PRESIDENT, Helen 


INDIANA 


DIRECTORY 
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Mobley 
Camp and 
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Central Indiana Chapter, Indianapolis 


IDENT, Gladys Fries 

PRESIDENT, Henry 

Evansville Chapter 

IDENT, Alma 

(To 


te 


or 
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Fort Wayne Chapter 


PRESIDENT, Lillah Stewart 


SECRETARY-TREASURER, 


Margaret Gray 


IOWA 


Davenport Chapter 


PRESIDENT, Jeanne Kellenberger 
Vice Jennie Wills 


Thelma Thomas 
TREASURER, Rhoda Conrad 


Glenwood State School Chapter 


PRESIDENT, Ethel Phipps 
SECRETARY, Vesta Comer 
TREASURER, Anna Allison 


Iowa State Chapter 


PRESIDENT, Bess Johnson 
TREASURER, Ruby Van Meter 


Sioux City Chapter 
PRESIDENT, Rosa 
Vice Edna 
Marian 


TREASURER, Leo Becka 


Brower 
Larson 


MANITOBA 


Winnipeg Chapter 
PRESIDENT, Dol 


Vice Hen 


SECRET 


MICHIGAN 


Alexander Graham Bell Chapter, Flint 


Helen Swickert 

VICE ESII . Carol Caldwell 
SEC Dietrich 
Elme 


I le Cx 

Heler 
RETARY 

TREASURER, 

auais ors ed 


PRESIDENT, Effie Erno Truax 
PRESIDENT, Susan Scully 
Ida Beals 
REASURER, Lva Juilstrum 
Horne 
SECRETARY-TREASURER, Marian 
Battle Creek Chapter 
Harrington 
rtin 
tzpatrick 
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INTERNATIONAL FOR integral part thereof. Address in- 
Mrs. Beulah Adgate, Treasurer-Manager, Saranac, Michigan 


Public 


1111 Street 
Superintendent 
Wisconsin 


September 1941 


Office 

Dr. Samuel Kirk, President 

International Council for Exceptional Children 

State Teachers College 


Milwaukee, Wisconsin 
dear Dr. Kirk: 


indeed reassuring know that your Council has accepted Mil- 
waukee’s hearty invitation hold your meeting here this year. Director 
Carrie Levy, Principal Mary Broderick the Gaenslen School, and 
Headmistress Sadie Owens the Paul Binner School join and all 
their special teachers cordial greetings your membership. 
sincerely hope that member the Council will leave Milwaukee 
without having spent some time our junior trade schools, our special 
classes, and the Paul Binner and Gaenslen Schools, where principals 


and faculties will gladly welcome visiting colleagues 
Cordially yours, 


(Signed) MILTON POTTER 
Superintendent Schools 


| 
vse 


